The Association for Physical Education (afPE) believes that there is enthusiasm among primary teachers and head teachers for the Review, which many hope will result in clearer and simpler frameworks for curriculum choice and delivery, as has been achieved with the new Secondary Curriculum.

However, afPE does have some concerns about the effects of the proposals, as currently framed, upon the status and inclusion of physical education.  
The aim of Physical Education is to develop physical competence so that all children are able to move efficiently, effectively and safely and understand what they are doing.  There is growing evidence that the outcome, physical literacy, along with numeracy and literacy, is the essential basis for learners to access the whole range of competences and experiences – a crucial contribution to overall development of children, as they begin their journey, as the review requires, to become independent, confident and responsible citizens.  

The current proposal is that physical education would be subsumed under an area of Learning “Understanding Physical Health and Well Being”; and as currently framed, some schools could try to deliver without commitment to children actually being physically active.  It is essential that the area of learning is unequivocally re-titled “Physical Education, Health and Well Being”.

afPE is committed to physical education playing its part in whole-school health promotion (see Position Paper www.afpe.org.uk).  But in other countries where physical education has been subsumed under another title, it has all but disappeared from the curriculum, for example in Australia and South Africa.  International evidence (Bailey 2004; Hardman & Marshall 1999; Hardman 2007) supports the view that without governmental commitment to ensure that entitlement is high profile, physical education loses curriculum time and investment.  The effects, even in countries with previously well developed systems of physical education like the USA and Australia, have been disastrous, with adverse effects on children’s and young people’s education, health and well being, and on their sporting opportunity. afPE’s concern stems also from the experience of the two years (2000 and 2001) when the Secretary of State disapplied the Order for physical education in primary schools, so that more attention could be paid to numeracy and literacy.  The unintended outcome was that half a million hours of physical education were lost from primary school provision.
Physical education is the only learning area with a focus on the body and movement, and thus has a unique place in the curriculum, both in terms of “learning to move” - how skills, techniques and understanding are required for participation in physical activities, including knowledge and control of one’s body and its range of and capacity for movement; and “moving to learn” - how physical activity can be used as a context for and means of learning in social skills; managing competition and cooperation, including use of strategies and tactics; problem-solving; applying moral and aesthetic judgements; and knowing when and why different actions and behaviours are appropriate and effective, including the relationship of exercise to health and well-being.   

Physical education occupies a central position in two other policy areas, both closely related to education policy, namely health and sport.  Hence, physical education contributes to the following national strategies:
· “Every Child Matters” and the Children’s Plan “Building Brighter Futures” (PSA 14); 

· the Healthy Schools agenda and the strategies to combat child obesity (PSA 12 and 18);

· the Government’s 5 hour offers for physical education and sport (Physical Education School Sport Young People Strategy; and for culture (through dance and the areas of physical education related to aesthetic development);

· the opportunities offered by the 2012 Olympics and Paralympics, which illustrate the need for coordination between education and  cultural policy, particularly sport and the arts; and sustained commitment to high quality physical education (PSA 22).

These contributions, along with physical education’s unique role as the only subject whose focus is the body, physical development and physical literacy, underline physical education’s central place in children’s learning and the curriculum.  They also support its current status as one of only five subjects which are required during all four key stages of learning of the National Curriculum.  Research is growing to demonstrate that physical competence is an essential prerequisite for children’s development, confidence and achievement, right across the curriculum.  

afPE is dismayed that “dance and movement” appear to have been detached arbitrarily from physical education, and inserted into the “Arts and Design” Area of Learning.  To remove “movement” from physical education is simply illogical, and flies in the face of the best primary practice in physical education, which is based on a foundation of children learning fundamental movement competences which are the foundation, not only for all physical development and skills acquisition, but also are essential for those destined for high performance in sport and dance – as Sir Trevor Brooking, Director of Development at the FA, has recently commented.  
Only in physical education are progression routes assured, between generic movement competence in the early years; and achievement of high level dance performance, and entry into recreational dance and movement exercise.  The number of young people who progress from curriculum dance experience, to performing as professional dancers, is very low, compared with those who engage in recreational dance and movement exercise, which have close relationships with recreational gymnastics or callisthenics.  
This is supported too, by the delivery systems beyond the school curriculum.  For example, the national Exercise, Movement and Dance Partnership also supports our position, seeing the work of its four national organisations, which meet the needs of millions of women and girls for exercise, dance and movement, as closely linked with physical education and health.    
Dance’s position within physical education for curriculum delivery has been significantly enhanced, not only by the investment from the PESSYP strategy, but also from Sport England, as part of its drive to increase participation in physical activity, especially for girls and women.  This is in direct contrast to the low level of investment in recreational dance by Arts Council England.  Lastly, dance has also benefited from strategic improvement in teacher capacity and confidence, achieved in physical education over the last decade, by the CPD support from the Association for Physical Education and support for specialist schools from the Youth Sport Trust.  This has also facilitated improved progression between primary and secondary schools’ delivery of dance, and hence standards of achievement, as its popularity as a GCSE and A level subject has grown.
We therefore believe that dance and movement should remain within the physical education framework, with the current flexibility maintained, for dance to be delivered from within A&D, or within physical education.  We would also point out that creativity is central to other elements within physical education, eg gymnastics, aesthetic forms of competition, problem solving in a range of physical and environmental contexts.  The arbitrary removal of this central element of physical education is damaging, seriously threatening its integrity and balance of content.
afPE believes that by taking these steps, the Primary Review will be able to build upon good practice in both physical education and in cross curricular work; and that the Area of Learning will benefit from much improved coherence and synergy.
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